and Lewis Miller, the founders of Chautauqua, the institution had exerted by this time a permanent influence upon educational practice through its pioneer efforts in summer study, the extension class, and instruction by correspondence.
Chautauqua Since the vast majority of normal schools, teachers colleges, and universities either did not then support a summer session, or, if so, did not offer instruction in music, the opportunities for securing training of this nature were somewhat limited. Those The two courses taught by Crane comprised the core of the teachertraining curriculum (see Table 1 ) which she organized at Chautauqua. The first, entitled "Methods," outlined a course of study in music for each school grade beginning with the kindergarten and continuing, in 1905, through the grammar school and, in 1906, through the high school. The most appropriate school music materials, many of which were available for examination, were presented and discussed by Crane, and her lectures concerning the techniques of introducing these materials to children were effectively illustrated in her demonstration teaching of classes of Chautauqua children. In the second course, "Song Interpretation," Miss Crane discussed the selection, analysis, and performance of song literature, including as discussion topics such vocal problems as tone quality, enunciation, articulation, intonation, the care and development of the child voice, and the treatment of the voice during mutation.
No more specific indication of the scope of Crane's beliefs concerning the training of the music teacher is available than in the following excerpt from an address which she delivered to the Music Teachers National Association:
The teacher or supervisor of school music must today be a musician of no mean attainments; he must sing well, understand the care of the voice, play the piano, and understand the orchestral instruments sufficiently to be able to conduct a high school orchestra. He must understand the history and theory of music, for many high schools are offering elective courses in these subjects. But this is not all. He must know schools, and their possibilities and limitations; he must be well versed in the pedagogical literature of the day and must know the most approved methods of teaching, not to be able to teach other subjects, but because the grade teachers will make far better use of his plans and instructions if he can illustrate with methods of teaching with which they are familiar. Then he must know how to manage large classes; in other words, he must be the most successful disciplinarian in the school. His relationship to the superintendent of schools is a different one from that of the grade teachers, and he must know his place as the director, advisor, and friend of the grade teacher and at the same time to be the able assistant of the superintendent. It will be his province to instruct not only the pupils, but the teachers, the superintendent, the board of education, and the public.3
Many of the principles advocated and practiced by Julia Crane have been assimilated into contemporary philosophies of teacher training, the most notable of which is undoubtedly the student teaching experience. Moreover, her psychological approach to learning-a sequence of aural, oral, physical, and visual experience-is as pedagogically The course offerings which he hurriedly arranged (see Table 2 The curriculum which Cogswell organized at Chautauqua is indicated in Table 3 . Although not obvious from the tabulation, two courses of studyone for music supervisors and one for classroom teachers-were offered. A significant requirement of both programs, the "Illustrative Methods," was an attempt by Cogswell to broaden what he considered to be a somewhat limited approach to school music that characterized the various summer schools sponsored by the publishers of school materials. His avowed purpose was to acquaint and to inform music supervisors and teachers with all systems, methods, and materials. To achieve this goal he arranged for several prominent teachers, supervisors, and representatives of the major book companies to lecture at Chautauqua. That Cogswell succeeded in his purpose is verified in a report of the project which Philip Hayden wrote in School Music Monthly.
Of especial significance in the curriculum was the course in "Orchestration and Conducting" in which Cogswell discussed the instruments of the orchestra, the possibilities of instrumentation, and arranging materials for school use. This was actually a course in instrumental methods. Never before had instruction of this nature been offered at Chautauqua, and it is considered by the writer to be an early example of a specific training for instrumental school music. Massachusetts, directed the Chautau-music in previous summers were incorqua teacher training program in music. porated into a Department of Music Brown specifically defined in the cur-Theory beginning in 1911. Brown orriculum (see Table 4 ) training pro-ganized the "Methods for Supervisors" grams for both the music supervisor into a concentrated three-week course and the classroom teacher. meeting four hours each day and reWhat appears to have been a reduc-peated the course in the latter half of tion in course offerings was due to the the summer session. The "Methods for fact that those courses primarily con-the Grade Teacher" met daily throughcerned with the theoretical aspects of out the entire six-week session. Table 5 ) indicates no change from the former program. In 1914, however, he inaugurated a sequence of course offerings for the music supervisor, each course a concentrated one of three weeks' duration. Thus, both courses in the sequence could be elected during the same summer session.
Albert E. Brown 1911-1912 In 1911 and 1912, Albert E. Brown of the State Normal School in Lowell,
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The first course included the fundamentals of music, some study of music literature and harmony as applicable to the high school teaching situation, and conducting. Such course content indicates that Hawley was well acquainted with the expanded scope of the high school curriculum in music. The second course of the sequence was concerned solely with problems of the elementary school-courses of study, music reading, materials, and the care of the child voice.
That Hawley insisted upon a prerequisite of general musical knowledge and skill prior to student election of methods courses is especially significant. Moreover, the definitive demarcation between teacher preparation for the elementary school and for the high school is clearly indicative of the growing importance being attached to the secondary school music program.
In 1914 Table 6 ). Any of the thirteen courses offered might be passed by demonstration of proficiency, thus making it possible to complete the prescribed program in less than the three summers otherwise required. A certificate was issued to the student for each course completed, while a diploma designating him as supervisor of music was granted at the completion of the three-year program.
That Davis considered the well trained teacher to be both musician and pedagogue is apparent in the breadth of the curriculum which he organized. Specific courses in practice teaching, supervision and administration, methods of teaching harmony, and the teaching of violin in class were offered for the first time, clearly indicative of the diversity of the rapidly growing Table 7 ). Those who studied for the diploma were expected to demonstrate an agreeable singing voice and a proficiency at the piano; if the diploma were in instrumental music, a facility on one orchestral instrument was required before admission, and a working knowledge of at least three was to be mastered during the training period.
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The growing emphasis on professional education, influenced no doubt by teacher certification codes, was reflected in courses in educational psychology, child psychology, history of education, and principles of teaching. In addition to increasing the requirements in music theory and music literature, Davis supplemented the teaching preparation with courses in class piano, class instrumental methods, instrumentation, and orchestration.
That Chautauqua was beginning to feel the pressure of university and college training programs in music is hinted in the following remarks of Davis in The Musician:
Much of the function of the summer school is now being met by the college and it may be that soon the bulk of the training of supervisors will be done in the winter. It is frequently said that it cannot be properly done in the short time at the disposal of the summer school. This is not so. The courses of 
